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About CCRC

CCRC has been a leader in the field of community college
research and reform for over 20 years. Our work provides a
foundation for innovations in policy and practice that help give
every community college student the best chance of success.

Our areas of research include:

College readiness and dual enroliment programs, and the
transition from high school to college

Developmental education and adult basic skills
Non-academic support services, financial aid, and student
engagement

Online education and instructional technology

Student persistence and completion, and transfer to four-
year colleges

Guided pathways, institutional reform, and performance
funding

Workforce education and training and the economic returns
to higher education
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Session Overview

1. From 'Random Acts' and 'Programs of Privilege' to Dual Enroliment
Equity Pathways

2. The 'What' and the ‘"How to’: Example Dual Enrollment Metrics and
Recommendations for State Reporting

3. Cross-State Roundtable Discussions on Key Topics and Questions
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From "Random Acts"” and "Programs of
Privilege™ to Dual Enroliment Equity
Pathways
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Key Takeaways

1.

Conventional approach to dual enrollment has resulted In
inequitable access and earned the monikers of “Programs of
Privilege” and "Random Acts of DE”

Dual enrollment has great potential but is currently underutilized
as strategy to expand access to high-opportunity postsecondary
pathways

Exclusionary policies, practices, and mindsets have resulted in
inequitable access to dual enrollment courses

Improvement is possible — and essential to further expanding
opportunity for students and building back enroliments for
colleges



Dual Enrollment Definitions

Civil Rights Data Collection

Dual enrollment/dual credit programs provide opportunities for high school students to take college-level courses
offered by colleges, and earn concurrent credit toward a high school diploma and a college degree while still in
high school. These programs are for high school-enrolled students who are academically prepared to enroll in
college and are interested in taking on additional coursework. For example, students who want to study subjects
not offered at their high school may seek supplemental education at colleges nearby. Dual enrollment/dual credit
programs do not include the Advanced Placement (AP) program or the International Baccalaureate Diploma

Programme.

Integrated Postsecondary
Education Data System
Dual Enrollment refers to students who enroll in college courses offered by an institution of higher education

while enrolled in high school or seeking a recognized equivalent. Student performance is recorded on a college

transcript and postsecondary credit is awarded for a passing grade in the course.
- Includes: All postsecondary courses, independent of course delivery mode, course location, course instructor,
whether secondary credit is also offered, and whether the student enrolls through a formal state/local program

or enrolls outside a formal state/local program.
- Excludes: Credit-by-exam models such as Advanced Placement and International Baccalaureate in which the

student is not enrolled in a postsecondary institution.
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AP and Dual Enroliment/Credit most common college
acceleration opportunities for high school students

3,000,000 2,611,172
2,483,452
2,500,000 1 673 545 ~1.6 to 2 million,
2,000,000 Sy 201 9-2I(_)_(_e_s_lt|mated)
1,500,000 1363500 |
1,017,39 L
1,000,000 680,000 E :
500,000 L 20 000 76,554
P ) 59,734 | 81,265
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AP examinees Number of high school  Early college high IB U.S. diploma
students taking DE— school students candidates
All subjects

m2002-03 ®™2010-11 m2014-15 m2015-16

Note (from original figure): National enrollment data do not exist for DE and CTE beyond 2010-11.

Source: College Board, 2017, p. 9, Figure 1. (Figure Al reproduces all data from the original figure.)
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Federal Data on Access to Dual Enroliment by State,
College, and School

Data Source Description How to access

Counts of DE and AP course-

takers for every public K-12 Individual school/district lookup: hitps://ocrdata.ed.gov/
school in the country,

disaggregated by Maps and gaps: https://ccrc.tc.columbia.edu/easyblog/ap-
race/ethnicity, sex, ELL, and  dual-enrollment-access-update.html

students with disabilities

K-12 US Dept. of Education Office
ST ] ENS for Civil Rights Civil Rights Data
Districts Collection (CRDC)

Download raw IPEDS data:
US Dept. of Education National https://nces.ed.gov/ipeds/use-the-data
Center for Education Statistics
Integrated Postsecondary enrolled at a postsecondary View/download data analyzed by CCRC:
Education Data System nstitution https://public.tableau.com/profile/john.fink#!/vizhome/Und

(IPEDS) ergraduateEnrollmentTrendsbySector/Summary

Fall enrollment counts of
Colleges & students aged 17 or younger

Universities



https://ocrdata.ed.gov/
https://ccrc.tc.columbia.edu/easyblog/ap-dual-enrollment-access-update.html
https://nces.ed.gov/ipeds/use-the-data
https://public.tableau.com/profile/john.fink#!/vizhome/UndergraduateEnrollmentTrendsbySector/Summary
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2017-18 High School Student Participation Iin
DE-Participation Rate Dual Enroliment by School District

Less than 0.1%

0.1% to 4.0%
W 4.0% to 11.0%
B 11.0% t0 20.3%

View an interactive map:

https://ccrc.tc.columbia.edu/easyblog/ap-dual-
enrollment-access-update.html

xe i, A
Source: CCRC analysis of US Dept. of Education Office for Civil Rights data


https://ccrc.tc.columbia.edu/easyblog/ap-dual-enrollment-access-update.html
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2017-18 High School Student Participation Iin
AP-Participation Rate Advanced Placement by School District

Less than 0.1%

0.1% to 4.0%
. 4.0%t0 11.0% a
B 11.0%t0203% | R .

View an interactive map:
https://ccrc.tc.columbia.edu/easyblog/ap-dual-
enrollment-access-update.html

e =
Source: CCRC analysis of US Dept. of Education Office for Civil Rights data


https://ccrc.tc.columbia.edu/easyblog/ap-dual-enrollment-access-update.html
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Dual Enrollment: 1in 7 CC Students in Fall 2019

18%

U.S. Overall, 16%
16%
14%
12%
10%

8%

6%
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CCRC analysis of IPEDS Fall Enroliments among students age 17 and younger at community colleges, divided by total fall enroliments.
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Dual Enroliment: 1 in 7 CC Students in Fall 2019
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CCRC analysis of IPEDS Fall Enroliments among students age 17 and younger at community colleges, divided by total fall enroliments.
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students age 17 and younger at community
colleges, divided by total fall enroliments.
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Findings on the Effects of HS Dual Enroliment

Accumulation of descriptive and
quasi-experimental evidence for dual
enrollment, stronger experimental
evidence on effects of ECHS

- WWC Report: Positive effects of
taking college courses in HS include
stronger HS grades, more HS
completion, more college enroliment,
more credit accumulation, more
degree completion.

- Equitable access to and benefits from

dual enrollment? Mixed findings.
(An, 2013; Taylor, 2015; AIR, 2018

r COMMUNITY COLLEGE I
.5 DEPARTMEENT OF EDUC, I
L
£=)) WWC Intervention Report 1080
A summary of findings from a systematic review of the evidence EDUCATION SCIENCES
Tramsibion to Gollege February 2017

Dual Enrollment Programs

Program Description’

Dual enrodment programs allow high school students to take college Program Information p3
courses and earn college credits while still attending high achool. AESAarch SUmmary pa
Such programs, also referred to as dual credit or early college pro-

grams, are designed fo boost college access and degree attainment, =t B3 Summary p-6
especially for students typically underrepresented in higher educa- FBTEMENCEs p.1z

tion. Dual envollment programs support college credit accurmulation
and degree atteinment via at least three mechanisms. First, allowing

Aesaarch Datalls for Each Study p. 19
Dutcome Maasunes fior

high school students to experience college-level courses helps them Ezch Domaln p. 2B
prepare for the social and acedemic requirements of college while Findings Included In the Azting
having the additional supports available to high school students; for Each Ouicome Daman p. 30
this may reduce the nead for de-\'eloprr!ental coursew-:rk_. Second, ‘Supplemental Fndings for Each
students who accumulste college credits earty and consistently are Cutcome Domaln p. 36
maire likey to attain a college degres. Third, many cusl enrolimert

o . - o Endnotas p. 42
programs offer discounted or free tuition, which reduces the overall
cost of college and may increase the number of low socioeconomic PRI R i
status students who can attend and complete college. Glossary of Terms p. 44

Research?®
The What Works Clearinghouss (WW.C) identified five studies of dua/
enmiiment programs that both fall within the scope of the Transition
to College topic area and mest WWC group design standards. Two
studies meet WWC group design standards without reservations, and
three studies mest WWC group design standards with resensations.
Together, these studies included 77,249 high school students across
the United States.

The WWC considers the extent of evidence for dual enroliment programs to be medium to large for the following
student outcome domains —degree attainment (college), college access and enrollment, credit accumulation, com-
pleting high school, and general academic achievement (high school). The WWC considers the extent of evidence
for dual enroliment programs to be small for the following student outcome domains —staying in school, college
readiness, sttendance (high school), and general academic achieverment (collegs). There were no studies that mest
WW.C group design standards in the five other domains eligible in the Transition to College topic area, so this inter-
wention report does not report on the effect ilp=nes.5 of dwal enroliment programs for those domains. (See the Effec-
tiveness Summary on p. & for more details of effectivensss by domain.)

Effectiveness*
Dual enroilment programs were found to have positive efiects on students’ degree attainment (college), college
access and enroliment, credit accumulation, completing high school, and general academic achievement (high
school), with a medium to lamge extent of evidence. For the staying in high school, college readiness, and atien-
dance (high schoof) domains, gual enmoliment programs had potentially positive effects with a emall extent of

Dwal Enrollment Programs  Febrwary 2047 Page 1




Participation in AP and Dual Enroliment by State, 2017-18
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Click on a state for state-specific subgroup details

Participation Rate

1 ‘H:- ﬂ-ﬂﬂ.l"n

Dual Enrollment (DE) Advanced Placement (AP)

White high school

students participated in |
DE at about 2x the rate

of Black & Hispanic

high school students Goprionn by e e o

20.0% All Students

All Students

Male 18.5% Male

Source: CCRC analysis of 2017-18 Civil Rights Data Collection data

Female 21.6% Femala

See state-by-state results: White 22.4% White

https://ccrc.tc.columbia.edu/easyblog/ap-dual-enrollment-
access-update.html

Black Black

Hispanic 12.5% Hispanic

Asian 19.8% Asian 42.4%

Multiracial 17.3% Multiracial
Armerican Indian

American Indian

Pacific |slander Pacific Islander



https://ccrc.tc.columbia.edu/easyblog/ap-dual-enrollment-access-update.html
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Is Representation in Dual Enroliment Proportionate?

m DE Representation Gap: US Overall

15.0
10.0
5.0

Over-
Represented

8+6

Students Served under IDEA:
» 12.7% of secondary population
> 3.9% of DE Students

» -8.8 DE representation gap

Under-
Represented

-5.0

Percentage Point Gap in Representation

-10.0

—
IDEA

-8.8

13.1

-0.2 0.0
— E— —
ELL American Asian Black

. Indian
4.1 \

English Language Learners
» 6.2% of secondary population

» 2% of DE Students
» -4.1 DE representation gap

CCRC Analysis of 2017-18 CRDC Data, N=21,936 public secondary schools in 50 states + DC.

-0.5 -0.1
e .
Hispanic Multiracial Pacific White
Islander
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CRDC 2017-18

Students with
Disabilities,
English Language
Learners, Black,
and Hispanic
students severely
underrepresented
In dual enroliment

https://ccrc.tc.columbia.edu/easyblog/schools-dual-
enrollment-ap.html

How Equal Is Representation in Dual Enrollment and AP?

Civil Rights Data Collection, 2017-18 School Year

Select State
(All) v

Show Gaps for:

Dual Enrollment v | (Al

School population (+) compared to Dual Enrollment
coursetakers (*)

DEA * +

ELL * +

American Indian »

Asian -

Black * +

Hispanic ®x +

Multiracial »

Pacitic Islander »

White + *
0% 20% A0% 60%

Representation

Show Groups:

MIVERS

Click to Highlight:

« Al

Representation Gaps: Dual Enrollment
Coursetaking

IDEA -8.8pp —

ELL 4.1pp ™

American Indian 0.2pp |

Asian ! 0.0pp

Black 6.0pp T

Hispanic 6.3pp T

Multiracia 0.4pp :

Pacific Islander -0.1pp '

White W 13.0pp
-20.0pp 0.0pp 20.0pp

Gap (percentage point)

CCRC analysis of 2017-18 CRDC including 21,936 public schools nationally that offered either 11th or 12th grade, excluding

alternative and juvenile justice schools but otherwise including any schools that offered dual enrollment or AP coursework.

R COMMUNITY COLLEGI
RESEARCH CENTER
E A ER S 1 n i UN

i |
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Access to early
college opportunity
stratified by
race/ethnicity,
income, & gender

- Largest equity gaps In
access to any
acceleration strategy

(grey)

Equity in Access to College Acceleration CCRC e cenrer
Cohorts of entering 9th grade HS students in 2007 and 2012 O S ——

Acceleration type
B other combo
B CTEonly
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B ar&DE

B CEanly

I APonly
M No Accel

160K 100%

140K
80%

120K

[
=]
=)
-

60%

80K
40%

B0k

40K
20%

20K
OK 0%

Black Hispanic White Black Hispanic White Cohort
non-hispanic non-hispanic non-hispanic non-hispanic
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[Multiple values) -
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Acceleration Participation by FRPL, Gender, & Race/Ethnicity
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DE-White-Black Gap (pp)
CC R c . Less than 0.4
0.4t03.4
Bl s4t070

o122
. 12.2 or more

Substantial national
variation in racial
equity gaps in DE
participation among
US school districts...

DE-White-Hispanic Gap (pp)

...but one in five R
school districts B 1
across the country '
have closed racial
equity gaps in access
to dual enroliment
courses

Source: CCRC analysis of US Dept. of Education Office for Civil Righté data G
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Findings on the Effects of HS Dual Enroliment

- Accumulation of descriptive and quasi-
experimental evidence for dual
enrollment, stronger experimental
evidence on effects of ECHS

- WW(C Report: Positive effects of taking

college courses in HS include stronger
HS grades, more HS completion, more
college enrollment, more credit

accumulation, more degree completion.

- Equitable access to and benefits from

dual enroliment? Mixed findings.
(An, 2013; Taylor, 2015; AIR, 2018).

- Substantial state and institutional
variation in post-HS college outcomes

among former DE students
(Fink, Jenkins, & Yanagiura, 2017)

Fr COMMUNITY COLLEGE
——

What Happens to Students
Who Take Community
College “Dual Enrollment”
Courses in High School?

September 2017

R e
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What Happens to Students
Who Take Community
College “Dual Enrolilment”
Courses in High School?

September 2017

* NSC data on 1.4 million first-
time community college
students in fall 2010

* DE definition: First-time
students age 17 or younger
(N=214Kk)

Variation in post-HS
college outcomes
among former
community college
dual enroliment
Students

Where and if students attend
college,

Whether and what type of
credential they complete,

and the magnitude of equity
gaps in completion rates.

See findings for your state here:
https://ccrc.tc.columbia.edu/dual-enrollment.html

(Fink, Jenkins, & Yanagiura, 2017)

Figure 8. Completion of Any Award by Income Among Students Who
Participated in Dual Enrollment at Age 17 and First Matriculated at a
Community College at Ages 18-20

I Lower Income Students [l Higher Income Students
Florida
Minnasota
Mississippi
Washingion
Morth Dakota
Maw ork
Kansas
Missouri
Tennossas
lowa
Mebraska
Tllimois
Ohio
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Panngyivania
Maryland
Michigan
U.5. Overall .
Wisconsin
Arkansas
Alabhama
Mew Jarsay
Colorado
Wiyoming
Arizona
South Carolina
Hawaii

Mew Hampshira
Texas
Connecticut

Maina

Massachusatis
Oklahoma
Gaorgia
Monitanza
Idaho

Morth Carolina
Kantucky
Mevada

Meaw Mexico
Louisiana
California
Wvest Virginia

%4 200 4040 600 8080

100%


https://ccrc.tc.columbia.edu/dual-enrollment.html
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Given the substantial variation nationally in access to and
success In dual enrollment,

What can be learned
from high schools
and colleges that are
more effective in
serving students of ol i
color through dual

enroliment?
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é institute

COLLEGE

EXCELLENCE
PROGRAM
‘ aspen institute

THE ASPEN ‘ INSTITUTE

EDUCATION & SOCIETY PROGRAM

CCRC COMMUNITY COLLEGE
RESEARCH CENTER

BILL&MELINDA
(GATES foundation
FLORIDA DEPARTMENT OF

COMMUNITY anp
TECHNICAL COLLEGES
Washington State Board

OhioHigherEd

Department of Higher Education

flcioc;org

Playbook Overview

- Quantitative Research: Analysis of
statewide data from FL, OH, and WA
to identify high school-community
college pairings with above-average
participation rates and strong
outcomes for historically
underrepresented students of color*

- Screening Calls: Phone calls with
potential sites identified through
guantitative research

- Fieldwork: 9 site visits in FL, OH, and
WA to colleges, high schools, and
district offices™

* Included Black/African American, Hispanic/Latinx, American Indian, Native Hawaiian, Pacific Islander, and Alaska Native students
** Two visits conducted remotely due to the pandemic
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Playbook
Research
Sites

institute

SITE

Miami-Dade County, FL

Okeechobee County and
at. Lucie County, FL

Osceola County, FL

West Palm Beach, FL

Lorain County, OH

ateubenville, OH

Fuyallup, WA

Tri-Cities, WA

Wenatchee Valley, WA

KEY PARTMERS

Miami Dade College
Barbara Goleman Senior High School

Ronald W. Reagan/Doral Senior High Schoaol

Indian River State College
Okeachobee High School
Treasure Coast High School

Valencia College
Liberty High School

Palm Beach State College

Palm Beach Lakes Community High Schoaol

Lorain County Community College
Lorain High School

Clearview High School

Eastern Gateway Community College
steubenville High School

Pierce College
Emerald Ridge High School
Puyallup High School

Columbia Basin College
Tri-Tech Skills Center
Wahluke High Schoaol

Wenatchee Valley College
Bridgeport High School
Eastmont High School
Wenatchee High School

PRIMARY DUAL ENROLLMENMT MODEL

At the college

At the college and high school

At the college

At the college and high school

At the high school

At the high school

Primarily at the college, some at
the high schoaol

At the college, CTE at the skills center

At the college in urban and suburban
areas, at the high school in rural areas
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The Dual
Enroliment
Playbook:

A Guide to
Equitable
Acceleration
for Students

i

EXPAND
EQUITABLE
ACCESS

PROVIDE HIGH-QUALITY
INSTRUCTION THAT
BUILDS STUDENTS®

COMPETENCE
AND CONFIDENCE

SET A SHARED VISION

AND GOALS THAT
PRIORITIZE EQUITY

Principle

1

CONNECT STUDENTS
TO ADVISING AND
SUPPORTS THAT
ENSURE EQUITABLE
OUTCOMES
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Aligning high school career clusters with meta-majors to create on-ramps into advanced

workforce credentials for CTE dual credit students at Indian River State College

@ Explore Career Clusters

Career Clusters are groups of similar
occupations and industries. They were
developed by the U.S. Department of

Quad County|

Education as a way to organize career
planning. The sixteen Career Clusters are
explained on the pages that follow.

Once you have identified the Career Clusters
that interest you, review the offerings at
your high school to determine the Career
Pathways Academy to pursue.

Enter a Career
Pathways Academy

Career Pathways students benefit from a
clear path to their future and are able to meet

graduation requirements, earn college credits
and industry certifications, and gain valuable

ready before they leave high school.

) knowledge—making them college and career
L]

high school students should contact the
counselor at their school.

. To get started in a Career Pathways Academy,

Get Started on Your Pathway

Advance Your Education
and Earnings Potential
at IRSC

Every student who successfully completes a
Career Pathways Academy will earn college
or clock-hour credit at Indian River State
College. Follow these steps:

1. Contact your high school counselor to enroll
in your Career Pathways Academy of interest.

2. Complete your high school Career
Pathways Academy.

3. Complete all IRSC Admission reguirements.
a. Complete an Application for Admission.,
b. Request your transcripts from your high
school, and have them sent to the IRSC
Office of Student Records.
c. Apply for financial aid.
d. Complete New Student Orientation.

&, Meet with your IRSC advisor to indicate
completion of a Career Pathways Academy.

b. If courses align with your program objective
goal, credit will be verified and applied to your
degree or certificate based on your IRSC
Academic Plan/Guided Pathway.

Your eligibility for Career Pathways credit is
valid for 36 months following your high school
graduation date.

Career Pathways
Okeechobee County

Career Cluster B

Career Pathways Academies

Okeechobee County High School

Mursing Assistant Academy

(Completers earn up to 307 Career Pathways clock hours at IRSC, plus up to
12 additional IRSC General Education credits.)

Electrocardiography (EKG) Technician Academy

{Completers earn up to 182 Career Pathways clock hours at IRSC, plus up to 12 additional
IRSC General Education credits.)

Health Science

*| Love caring for critically ill patients and their
families in their time of need. | feel honored
with the trust my patients place in me to care
for them at their most vulnerable time. | also

was attracted to the career because of the

stability and ability to move anywhere and still

be employable.”

— Ayla Messier, B.S.N., R.N.
Cleveland Clinic Martin Health
B.5. Degree in Nursing

i B i ™ Tl Y
e L4 1 d a1l s B a ar -1al . -
7 . . iy Ly & - LAt L

¥ e Jnw [ . ran LT
f ] b B i\
1I*-:. 4 it ooty 3 s ;:
= g .:,.-t \_«_'q-_‘?.; & o
s iy ] 7 L
- cont l Seience
= Biology = Healthcare Managament = Muraing
= Biology (Genaral) = Dantal Assisting Technology
- Biology Preprofessional ettt L
» Biotechnology + Dantal Hygiane
- Chamistry = Emergancy Madical Sarvices
« Health Sciance AT T DU R -Emm;lﬂminﬁﬁdm' ian - Paramedic
= Health Senices Management [ﬁ:ﬂp o = Pharmacy Technician—
Quick Job Treining
» Matical Labaratary Technalogy + Medical Administrativa « Phlebotomy—
= Mursing—RN. Specialist— .
. . Quick Job Training Quick Job Training
= Phiysical Therapist Assistant ical Assiath = Practical Nursing—
+ Radiography Quick Job Training g”'“:‘ J”leTrT:"'":g
- : = Surgical Technology—
= Respiratory Care = Mursing Assistant— Quick Job Treining
Quick Job Training

See more examples here: https://www.irsc.edu/community/quad-county-career-pathways-consortium.html



https://www.irsc.edu/community/quad-county-career-pathways-consortium.html

COLLEGE / UNIVERSITY COSTS4 BACHELOR'S SAVINGS

SE— CCRC institute UNIVERSITY YEARS WITH ROOM  DEGREE
& BOARD COMPLETION
COSTS
Mapping transfer pathways for DE m\IIVERSITY 3?‘;.'752:;.’% ..-;. - ) '"
students at Lorain County e R

Here. Now. Guaranteed.

Community College T

CLEVELAND STATE 195, /84 312,525 85/%
HS Periods HS Credit HS Course LCCC Course College Credit UNIVERSITY
1 1 English Il B.A.IN
2 1 Geometry or Alg. || PSYCHOLOGY
th 1 Biology BIOG 151: General Biology 4
10 G ra d S 1 Chemistry CHMY 161: General, Organic & Biochemistry | 4 HIRAM COLLEGE 186,552 324,554 8/%
- 1 United States History HSTR 162: US History ) o 3 B.AIN ACCOUNTING
1 Humanities Elective HUMS 151: Introduction to Humanities 3 & FINANCIAL MGMT
5 5 Personal Finance
HS Periods HS Credit HS Course LCCC Course College Credit KENT STATE 88,474 312,893 83%
6 1 1 Humanities/Cultural Diversity ENGL 266: African American Literature * 3 UNIVERSITY
1 Humanities Elective H.UMS 281: Introduction to American 3 BACHELOR OF
Cinema * < cs
1 College Level Math MTHM 181: Calculus | 5 BUSINE
Yr. Tof 1 Advanced Science PHYC 150: General Physics | 4 ADMINISTRATION
Cum. T¢ 3 1 Advanced Science EHI-VIY ?Zf Eenera! E!’lem!stry I f UNIVERSITY OF $92 764 $16,586 8700
Fall Semester Credit Hours Spring Semester Credit Hours AKRON
4 | BIOG 252: Microbiology 5 BGSU required course: BIOL 3510: 3 B.S. IN SPORT
Evolution STUDIES
ed course must be 3 BGSU required course: BIOL 4400: 3 UNIVERSITY OF 184,916 £15,726 81%
Molecular N biol
olecular Neurobiology TOLEDO
Yr. TO¥ 555U 300074000 elective course 3 BGSU 3000/4000 elective course 3 B.S. IN COMPUTER
Cum. T¢ SC CE &
BGSU 3000/4000 elective course 3 BGSU 3000/4000 elective course 3 IENCE
ok
Semester Total 14 12 ENGINEERING
Cumulative Total 38 50 YOUNGSTOWN 373197 313,660 81%
Grand Total 122 STATE UNIVERSITY
B.5. IN APPLIED
SCIENCE, ALLIED

www.lorainccc.edu/MyUniversity HEALTH



http://www.lorainccc.edu/MyUniversity
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35 Pathways Completed!

Here. Now. (
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AAS in Respiratory Care Technology -- BGSU

BAHS in Respiratory Care Specialist-- BGSU

BA in Accounting and Financial Management -- Hiram

BA in Communication/Telecommunications -- BGSU

BA in Gerontology — YSU

BA in Nonprofit Admin/Human Services--CSU

BA in Nonprofit Admin/Public Administration -- CSU

BA in Paralegal Studies -- KSU

BA in Political Science --YSU

BA in Public Safety Management -- CSU

BA of Arts in Spanish -- CSU

BA in Urban Studies— CSU

BBA, Major in Entrepreneurship— UT

BBA, Major in General Business — Kent

BBA, Major in Info Systems with Operations and Supply Chain
Management Minor — UT

BBA, Double Major in Info Systems and Operations & Supply
Chain Management — UT

BBA, Major in Management -- UT

Bachelor of Organizational Supervision -- UA

www.lorainccc.edu/MyUniversity

BS in Applied Science/Criminal Justice -- YSU
BS in Applied Science, Long-Term Care Administration — YSU
BS in Biology -- BGSU
*BS in Computer Information Systems— UA
. Networking
. Programming
. Web Development
*BS in Computer Science and Engineering -- UT
BS in Computer Science and Engineering Tech — UT
BS in Education, Early Childhood Licensure (PreK-3) -- AU
BS in Education, Early Intervention Specialist/Early Childhood
Education — AU
BS in Education, Intervention Specialist (K-12) -- AU
BS in Education, Middle Grades (4-9) -- AU
BS in Exercise Science, Fitness Management -- UA
BS in Psychology -- CSU
BS in Sport Studies-- UA
*Bachelor of Social Work -- YSU

Bachelor of Technical & Applied Studies -- OU

*Pathways/degrees take longer due to work-based learning component.


https://www.lorainccc.edu/ccp/wp-content/uploads/sites/65/2016/10/Kent-General-Business.pdf
http://www.lorainccc.edu/MyUniversity
https://www.youtube.com/watch?v=Y1B9dP135FE

Guided pathways has become a national movement for
whole-college institutional transformation

$ . .
Nearly 400 community , . o gy
colleges are part of formal - PR g
state and national guided N B Ot AN
pathways reform initiatives. \ vl gD \\\%
Others are implementing ¢« X, R
pathways reforms on their own. Sl N

Dual Enroliment Equity Pathways (DEEP): Expanding
college and career opportunity by broadening access to
underserved communities and aligning dual enroliment and

guided pathways reforms CCRC
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Guiding Questions for Colleges: Dual Enroliment Equity Pathways

1. How can we broaden access to dual enrollment?

» How can we work with our primary high school partners to further increase
participation by closing gaps in representation within their schools?

» Which high schools in our service area do we not partner with as much” Do
they serve large numbers of underrepresented students”? What's the potential
for further outreach in partnership with those schools?

2. What's the potential for recruiting dual enrollment students into our
programs after high school?

» What do we know about the goals and aspirations of our DE students” How
familiar are they with our college’s programs?

» How are we helping DE students explore, enter, and succeed in program
foundation courses (outside of math and English or other gen eds)?
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To build back enroliments lost to pandemic, colleges are rethinking dual
enrollment to expand access to high-opportunity postsecondary pathways

Conventional Approach

Dual Enroliment Equity Pathways (DEEP)

DE courses made available to students who

are already “college-bound”

Focus is mainly on strengthening students’
academic preparedness for college

Colleges and schools mainly emphasize
general education courses

v =

v =
NE

Focus on achievement of academic content

standards

High school career technical education
focused mainly on immediate post-HS
employment

NE
NE

Active outreach and support for underrepresented students
and families starting in middle school

Focus also on building motivation for college by helping
students explore interests and begin to develop a plan tied to
college programs and careers in a field of interest

Colleges and schools introduce students to high-opportunity
postsecondary pathways through program foundation
courses

Added focus on helping students become confident college
learners through active teaching/learning

High school career technical education students readily able to
apply HS CTE credits toward college degree programs in high-
opportunity fields



ASK: Ask every student
S, about their interests,
1) strengths, and aspirations

and help them explore

relevant programs.

INSPIRE: Ensure every student

® has light-the-fire learning
050 experience in term 1 and active
K

and experiential learning
opportunities throughout.

@)
0]
0)

=
$§
=

CONNECT: Help all students
connect with faculty, students,
alumni, others and coursework in
a field of interest from the start.

PLAN: Help every student develop
an individualized educational plan
by the end of term 1.

Research-Based Design Principles for

Reimagining Transfer Program Onboarding
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Dual Enroliment
(N = 605 students)

# of program % of program
Are D E St u d e n ts Course Title students who students who
. took the course took the course
taking courses that
. ccne f' yy f 1 FRESHMAN ENGLISH | 1101 223 37%
WIII Ilght the Ire or 2 COLLEGE ALGEBRA 1105 186 31%
I ? INTROTO
learning* s  WNworo 1100¢ 7 19%
FUND OF SPEECH
4 COMMUNICATION 2608 m 18%
INTRODUCTION TO
o 5 PSYCHOLOGY 2012 87 14%
What Suppon‘ are we pl’OVI(.)'Ing tO 6 AMERICAN GOVERNMENT 1041 68 11%
instructors to formally and informally
. 7 SURVEY OF ECONOMICS 1000 60 10%
introduce students to related
opportunity for further education and 8 FRESHMAN ENGLISH Il 1102 42 7%
careers 2 9 INTRODUCTORY SURVEY TO 1010 40 79
) 1877
10 PRECALCULUS ALGEBRA 1140 38 6%

2 other different courses attempted by at least 1 student from this program
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How can State Policy Support DEEP Reforms?

1. Require/incentivize focus on equity
2. Eliminate access barriers

3. Support HS-college partnerships
and pathways

Acceleration for Students

RESEARCH CENTER
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State Team Discussion

» What is working well in your state to help utilize dual credit as a
mechanism for expanding access to college and career
opportunity? What could be improved?

» How can state agencies or statewide policy better motivate and
support school-college partnerships working to advance equity In
dual enrollment?

» What data does our state already collect and report, and how
might it be better leveraged to support reforms to advance equity
iIn dual enrollment?

» What are the big unanswered questions around dual credit in
your state?
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Break & Slido

What are the big unanswered questions around dual credit in
your state”? What do you want to dive deeper on?
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The ‘What’ and the ‘How to’

Example Dual Enrollment Metrics and Recommendations for State Reporting
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State Dual Credit Reporting
Recommendations

COLLEGE IN HIGH SCROOL
PROGRAMS & DATA
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Common Types of State Dual Credit Reporting

Perry et al., (2021). College in the High School Programs & Data: Reporting and Using Dual Enrollment Data to Improve Equity. College in the High School Alliance and Data Quality Campaign.

@ REGULAR, PERIODIC OR ONE-TIME REPORTS

+ Allows the state to communicate to stakeholders
awide range of access and success data for dual
enrollment, disaggregated by student
demographics.

+ States can adopt an experimental research design
for their data to support rigorously tested results.

+ Allows states to create specific metrics for
measuring dual enrollment program access and
success.

Requires ongoing political commitment and
resources to produce the report, unless
mandated by law.

States must be careful in how they contextualize
the data not to mislead or present overly
favorable interpretations to suit the report’s

objectives.

https://www.collegeinhighschool.org/data

© STATE REPORT CARD

+ Provides a high-level overview of dual enrollment

data, suitable for most audiences.

+ Allows stakeholders to easily access statewide

participation and success data, disaggregated by
student demographics.

+ Updated annually by law, providing a consistent

mechanism through which to access this data.

If a state uses a meta-indicator for college and
career readiness, it is very difficult to understand
the impact of dual enrollment specifically.

Many report cards do not currently provide
information on dual enrollment participation and
success, disaggregated by student population.

© STATE DATA DASHBOARD

+ Provides data on district and individual school
level, disaggregated by student demographics.

+ Allows local stakeholders to understand specific
access and success gaps in their local school(s).

District and school level data can provide for the
development of targeted interventions.

When used in isolation without being paired with
statewide data through a report or report card, it
can be difficult to understand statewide trends.

When certain student demographic groups are
small and distributed across school districts,
information on those students can be obscured to

protect them from being identifiable.
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CHSA & DQC Recommended Phases in Developing DE

Ask the right

guestions

« Reporting purpose?
« Key audiences?

 What do local
stakeholders want?

« Data availability and
accuracy?

.

Perry et al., (2021). College in the High School Programs & Data: Reporting and Using Dual Enrollment Data to Improve Equity. College in the High School Alliance and Data Quality Campaign.

https://www.collegeinhighschool.org/data

Reporting Systems

Collect and report the

right data

o

» Clear definitions of course

types/modality

 Disaggregation for priority

student populations

» Measures of access and

SUCCESS

e Costs and RO

~

Use the data

o

e Inform relevant

policymakers, provide
assistance with
Interpretation

* Draw on reporting to

inform policy decisions

 Gather feedback and

make improvements

J
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What is the ‘Right’ Data? Toward a Dual Enroliment Metrics Framework

Before HS Graduation

After HS Graduation

Access &

Participation

« Course type
availability by school

» Disaggregated
participation rates

e Gapsin
representation

« Top courses by
subject and modality

« Over/under
representation in
certain types of
coursework by
student group

Dual Credit

Momentum

Course completion
rates

Success in particular
courses & course
sequences

Credit Momentum in
HS

Gateway Course
Momentum in HS

Completion of
program-foundation
courses

Short-Term

Outcomes

« Post-HS college
matriculation
(including rates of
return/yield)

* Credit, Gateway
Course, & Program
Momentum in first
year post-HS

» Credit transfer and
applicability to student
degree programs

» Transfer and
community college
award completion

J

Long-Term

Outcomes

“Highest Outcomes”
six-year post-HS
(e.g., degree
completion, transfer,
still enrolled)

Program areas
among completers

Excess credits among
completers

Time to degree

Borrowing / Loan
default rates

Earnings/Wages

J




Early Momentum Metrics: Leading Indicators of
Collegewide Improvement

Early Academic Momentum

Persistence and

Course Completion
Gateway Course P

Momentum
omentu Fall-Spring
Persistence
COI77P/eted Course completion
redit Momentum  c°'ege rate in year 1
Credit Momentu math/English
in year 1
Completed 24+
college credits
in year 1

year 1

Early Program Momentum

Passing program
gateway courses in

Early Momentum Metrics

Leading Indicators for Community

College Improvement

By Clive R. Belfield, Davis Jenkins, and John Fink

.....

nare

Based on analysis in

three states, we find that
measures of student
progress in the first year
predict student completion
in subsequent years.
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Applying “Early Momentum Metrics” to high school dual enroliment

Trends in Dual Enrolilment Momentum by HS Graduation Year
DE participants in one state community college system

100% 100%
Gateway Course
L8] L8] -
80% Momentum 80% 700, Credit Momentum
0 EB% 6R% 69%
—s—Completed College gooy, OO ——Completed 6+
579 English in HS College Credits in
60% . . 60% HS
52% 51%
440, 46%  46%  45% 47%
-—Completed CDHEQE 289, . , 280, 399% 41%, —-—Comp|eted 12+
40% Math in HS 40% o 37%  38% ° College Credits in
. 200, o, 30% 30% HS
ZM
0 19% 20%  —e=Completed both —a—Completed 24+
20% 149,  15% 125": 15%'___,_12—-—"—‘—" College Math and 20% 13% 17— 16% 15%  15%  15%  16% College Credits in
ﬂﬂfn GHJ‘E
2011 2012 2013 2014 2015 2016 2017 2011 2012 2013 2014 2015 2016 2017

High School Graduation Year High School Graduation Year
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ﬁ Community Cﬂ!zgz

PARTICIPATION:

442

participants in 201819
+16.4% from 201415

91.6%

classes token in 201819
+1.5% change from 201415

83.5%

of participants in 2018—19
took 2 or more closses
Compared to 678%
across Ohio

1,971

C or better in 2018-19
+2.3% change from 201415

$990,323

value in LCCC tuition
& books in 201819

Ohio comparison based on 201 7-18 College Credit
Pius Annual Report (ohiohighered . ongfocp)

HIGH SCHOOL DUAL ENROLLMENT DASHBOARD

PARTICIPATION: W 201415 W 2018-19 Bl 201718 Ohio
By Grade Level ¥
o
e
#*
& 2 & & & &
o o o o o d
I Tth I gth I ath 10th 11th 12th
By Classes Taken

T or more

69.7%

Female Male Black or

African American

Hispanic or Latino White

GRADUATING CLASS:

176

students from the Closs of 2019
earned college credit

40.5

credits on average

146

earned 12+ college credits
+66.5% comparad to the
Class of 2015

115

completed college English
+401% compared to the Class of 2015

95

completed college Math
+691% compared to the Class of 2015

COLLEGE ENROLLMENT:

176

students from the Class of 2018
earned college credit

40.5

credits on average

Coftege enrollment data from LOCC student
recards ond Notional Student Clearnghouse.
Groduote trocking from LCCC degree records
Notional figures from CCRC report "What hoppens
to students who toke community college dual
enrciiment courses in high school#*
foorctc.columbioued wipublicotions)

38.9%

of Class of 2019

$1,289,684

value in LCCC tuition and books

119

eamed 24+ college credits

+102.5% compared to the
Class of 2015

Associate degrees

Programs: All Programs
Distnict'School:  Sample School
Comparison; Five Years

7,442

college credits earmned
bu the Class of 2019

$3,154,570

value in Ohio 4-year tuition

97

eamed 36+ college credits
+89.5% compared to the
Class of 2015

2M4-15

[l &=sociate degree graduates

Five years later:

2(Ma-19

B Associate degrees eamed

Completion within five years from HS graduation for dual enrollment
graduates who continued on to college

b4
& R & 2 ”
. o

S - & O 5
M o —

“ < <

Cla=s of 2012 Class of 2013 Class of 2014 Chio Naticnal
B cC award [l Bachelors
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Dual Credit Reporting Show and Tell

Kimberly Kirkpatrick, Associate Commissioner for Inst. Research and
Performance Assessment, Louisiana Board of Regents

Mellynn Baker, Assistant Commissioner for Institutional Research, Louisiana
Board of Regents

Scott U’Sellis, Data Manager, Office of Career and Technical Education,
Kentucky Department of Education
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Figure 15: Percent of High School Graduates Who
Took a Dual Enrollment Course (Includes Charter and State Schools)

Figure 11: 2018-19 Public High School Graduates Who Took

Advanced Courses, by Race/Ethnicity
0-20%

. 21%-30%

o — L

. 41%-50% LIS

L
(o]

— R o

-~ [

52%

.....

s *Dual Only =Dual & AP/IB = AP/IB Only - Neither
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Table 13: Hieh Schools with 75% or More Graduates of Color
S .
Who Took a Dual Enrollment Course

Graduates Dual Enrollment

High Schools of color Participation Rate Table 2: Percent of Dual Enrollments by Field, by System

Parish Schools General
Evans High School (Vernon) <10 100% S . (IZ_.al_'eeIr |¢:& . Edlg_call(tjlon
Hicks High School (Vernon) <10 100% e . e E8s
Thomas Jefferson High School for Advanced Studies (Jefferson) 55 100% Louisiana Community & Technical College System 60% 40%
Fast Beauregard High School (Beauregard) <10 100% Louisiana State University System 7% 93%
Plainview High School (Rapides) <10 100% Southern University System 28% 72%
Holden High School (Livingston) <10 100% University of Louisiana System 3% 97%
Early College Academy (Lafayette) 23 100% Etatautde 559, 759
Red River High School (Red River) 75 99%

Haynes Academy School for Advanced Studies (Jefferson) 50 92% Figure 4: Course Grades by Race/Ethnicity
Phoenix High School (Plaguemines) <10 77%

Patrick F. Taylor Science & Technology Academy (Jefferson) 42 76% ALL STUDENTS IV T
Huntington High School (Caddo) 165 75% African American A0 TN

Charter Schools Hispanic HIEEEEEEEE Y YT
Lincoln Preparatory School (Lincoln) 37 100% T 0 91% |38 4% |

JS Clark Leadership Academy (St. Landry) 18 100% WLNCE 0 93% |88 3%
State Lab and Specialty Schools *Passed (ABC)  ~Passed (D)  *Withdrawal Failure

Thrive Academy (East Baton Rouge) 17 88%



Kentucky » Fayette County > Bryan Station High School

Kentucky Department of Education - -
School Report Card Bryan Statlon ngh SChOQI

. . . . Participation Dual Credit
Dual Credit Participation and Performance ® g

TABLE

- Dual credit course enrollments
and completions .

- Many student subgroups for S ST S
disaggregated S

irses Offered ®

. r o r ij’ R-_\p@b
enrollments/completions w7

- Male/Female; Race/ethnicity; oo 7
Economically Disadvantaged; & A L
Students With Disabilities S ‘
(IEP); English Learner; Foster o v e
Care; Gifted And Talented; Native Havaian or S ‘
Homeless; Migrant; Military . . ) 0 18 13
Dependent P . . - .

Economically
Disadvantaged 61 =6 o6 10 & 6

23 16 14

Students With . . .
Disabilities (IEP) 120 128 125
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Dual Credit Reporting: Examples and
Reflection from Colleagues

Kimberly Kirkpatrick, Associate Commissioner for Inst. Research and
Performance Assessment, Louisiana Board of Regents

Mellynn Baker, Assistant Commissioner for Institutional Research, Louisiana
Board of Regents

Scott U’Sellis, Data Manager, Office of Career and Technical Education,
Kentucky Department of Education
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Cross-State Roundtables

Sharing Insights and Examples to Better Measure and
Motivate Efforts to Expand College and Career Opportunity
through Dual Enroliment
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Cross-State Roundtable Topics

Topic #1: The ‘what’ of dual credit reporting: Considering the earlier
framework (access, momentum, short- and long-term outcomes),
share examples and discuss the types of DE metrics that matter
most to stakeholders

Topic #2: How can state dual credit reporting be used to motivate
and support reforms and improvements to policy and institutional
practice? (e.g., school report cards, annual reports,
convenings/technical assistance, target-setting).

Topic #3: CTE Dual Credit and Aligning funding and incentives to
support K12 and postsecondary partnerships a la "“DEEP”
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